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 As we begin a new year, I am always excited at the      
possibilities that lie ahead and look forward to our continued 
work at TED. Thanks to Lee Sherryõs leadership and hard work, 
we ended the year with a wonderful conference. I am still     
hearing from folks about how much they enjoyed the conference 
and we are all looking forward to another great event this year in 
St. Louis. I know that Cynthia Watkins and Georgia Kearns have 
been diligently planning the conference and the call for papers is 
in this issue of TEDLines. 
 

 Thank you to our outgoing board members Chriss 
Walther Thomas, Mary Anne Prater, Marie Tejero Hughes, Kelly 
OõNeal-Hixson, Erica McCray, Christy Borders, and Lee Sherry 
for their commitment and guidance throughout the years. 
Thanks are also extended to Lee for his many years of service as 
our Publications Chair, now held by Monika Shealy, another 

longtime member of  TED. Welcome to our new board members Suzanne Robinson as our Vice 
President, Pamela Wolfe as our Treasurer, Leah Wasburn-Moses as our Representative to the 
CEC Representative Assembly, Wanda Blanchett as the Diversity Caucus Chair, and Joanne    
Vesay as the Small Special Education Programs Caucus (SSEPC) Chair who are joining us this 
year.  
 

 This is an exciting time to be involved with TED! Mike Rosenberg and Laurie             
deBettencourt have assumed the editorship of Teacher Education and Special Education (TESE) and 
their inaugural issue was published in February. With the strategic plan finalized, we are now 
gathering baseline data to monitor our progress in meeting our goals and objectives. We are also 
examing ways to better serve our members and to attract new ones. One strategy will be          
exploring the addition of some new Special Interest Groups (SIGs): (1) early career faculty; (2) 
early childhood faculty; and (3) adjunct faculty. At CEC we will meet to determine the level of 
interest in each of these areas (see this issue of TEDLines for more details). The 2011 TED    
Conference location has been finalized; it will be held in Austin, Texas with Herb Reith presiding 
as conference chair. 
 

 I am very much looking forward to 

working with you in 2010. See you in       

Nashville. 

Patricia Alvarez McHatton ,  

President, TED 
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Lines from the Presidenté 
Patricia Alvarez McHatton 



 

Conversations on RTI and Teacher Preparation 
Jennifer Job, James Gallagher Ph.D., & Mary Ruth Coleman Ph.D. 

Frank Porter Graham Child Development Institute 
University of North Carolina at Chapel Hill 

 
The theme of the 32nd Annual CEC Teacher 

Education Division ConferenceñòTeacher Prepara-
tion in Changing Times: Fostering Partnerships Be-
tween Special Education and General Educationó 
provided the ideal platform for investigating how 
teacher preparation programs are connecting special 
education with general education using a Response 
To Intervention approach. Nationally, there has been 
a call by the Obama administration for stronger inte-
gration of general and special education through a 
push for revamping of the Elementary and Secon-
dary Education Act (otherwise known as No Child 
Left Behind), and the American Recovery and Rein-
vestment Act of 2009 has created an influx of fund-
ing for programs under the Individuals with Disabili-
ties Education Act, with the intention of training 
high-quality teachers to work in teams for children 
with exceptionalities.  Policy-wise, CEC is a propo-
nent of RTI, and members of TED are key figures in 
preparing students to use this integration method of 
responding to childrenõs needs in the classroom.   
 In order to determine to what extent RTI is 
being utilized by TED members, we created an 
online survey that was distributed to all members of 
the division.  Two hundred and six members of TED 
responded.  The TED survey received about a 10% 
response rate with 206 teacher educators.  As ex-
pected, of the respondents, nearly 70% either had or 
were working on doctoral degrees, 28% had masters 
degrees, and for 2% undergraduate studies were the 
highest level of degree completed.  Half of the re-
spondents had completed their most recent degree 
within the last decade, while 45 had finished in the 
1990s.  Thus, the majority of those surveyed were 
highly educated and had completed their terminal 
degree within the last 12 years.  

The survey covered demographic areas including 
respondent education level and perceived role in the 
classroom, and addressed issues related to respon-
dentsõ incorporation of RTI within the courses 
taught.  Topics addressed in the survey included 
working with specific disabilities and perceived suc-
cess of a team effort in the school.  
 

  
 We devised these questions in part using the 

Council for Exceptional Childrenõs Position on Re-
sponse to Intervention (2007), inquiring as to 
whether the key aspects recommended by CEC were 
being followed.   CEC sees that a successful RTI 
process is a school-wide initiative incorporating gen-
eral education teachers, special education teachers, 
administration, and parents.   

RTI, as a movement, is defined as a multi-
tiered intervention model, beginning with a screening 
process along with effective instruction at the univer-
sal Tier I for all children, moving up to targeted as-
sessment and explicit instruction in Tier II, and fin-
ishing with individualized assessment and instruction 
the most intensive Tier III (Kirk, Gallagher, Cole-
man, & Anastasiow, 2009).  Currently RTI is being 
implemented at some level in most states (Coleman, 
Roth, & West, 2009). Given the widespread imple-
mentation of RTI across the country, we felt that it 
was important to explore how RTI is being intro-
duced in schools through teacher preparation pro-
grams. 

During the session at the annual TED con-
ference on November 13th entitled, òChanging Roles 
with RTIó the survey findings were presented and 
participants engaged in a discussion exploring what 
we as educators are doing and/or should do to pre-
pare teachers for RTI.  The following captures the 
session and survey results. 

The five key components of  RTI  include: 1) 
tiered organization of supports and services, 2) early 
intervention prior to òformaló identification for spe-
cial education, 3) screening, assessment, and progress 
monitoring (collecting data), 4) standard protocol/ 
evidence-based practices, and 5) collaborative prob-
lem solving.  The roles of general and special educa-
tors are changing within an RTI approach.  Teachers 
are expected to collaborate with colleagues at a 
greater rate, increase their knowledge of standard 
protocols and evidence-based practices, use progress-
monitoring and data-driven decision making, and 
collaborate more with parents.  But to what extent 
are these changes being addressed within our teacher 
preparation programs?  
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TED Survey Results 
Part One: Beliefs about RTI 
   Is RTI a durable model or a passing trend?  The opinions of TED members are especially im-
portant, as professors who believe that a new movement is just a òfadó will be more reticent to cover it in 
their curriculum.  Only 18% of respondents felt that RTI is a òfadó that will pass soon, as opposed to 56% 
who said that òRTI has changed my view of what teachers need to know and be able to do.ó  Teacher edu-
cators also showed confidence in their understanding of the RTI framework: 89% believe that they could 
prepare their students (or student-teachers) to use RTI, and 91% believe that placements for student teach-
ers should include systems using RTI.    
 Is RTI a General Education model or a Special Education Model? However, the response to 
the statement, òRtI is a general education model, not special educationó shows that there still is disagree-
ment as to where RTI is located: general or special education.  Half of the respondents said that it is a gen-
eral education model, while the other half said it was not.   
One respondent commented, òRTI is a comprehensive model [and] should include ALL teachers (gifted, 
special, general, Title I, etc.)ó (emphasis original).   
Although the perceptions of the use of RTI were for the most part extremely positive, some members com-

mented that exposing their students to an RTI model was not as easy as it sounds.  Some sample com-
ments include: 

We must be aware and make our students aware, however, that each ôsystemõ may look very different from 
the one used in another district or even at a different school within the same district. 
Placements for student teachers in systems using RTI may be difficult in many areasñespecially if you con-
fine it to those systems using it correctly. 
I am not confident I can adequately prepare my students because of time constraints in our program. 
I do worry a bit that [it] is a passing fad in that no extra money has been provided for it, there are not 
enough people to provide the small group interventions that need to happen at [Tiers II and III], it may be 
seen as a barrier to keep students out of special education that need to be in, and it is often unclear what 
research-based interventions are available, particularly for subjects other than reading. 
These are all areas of concern that we feel need to be addressed in further research and policy-making when 
it comes to the implementation of RTI. 
Part Two: Inclusion of RTI in Courses 
 When do you cover RTI in your instruction? Another aspect of RTI our survey explored was 
what types of exceptionalities the intervention model was used for and with what age groups. Respondents 
indicated that they include a range of exceptionality in their discussions of RTI.  Exceptionalities were ad-
dressed at the following rates: 

Conversations on RTI and Teacher Preparation 
(Continued) 

Percentage of Respondents 
Who Address Each Area of 

Exceptionality 
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Grade Levels Taught with RTI 
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While nearly every instructor addressed RTI when teaching about specific learning disabilities, intellec-

tual and developmental disabilities, and emotional and behavioral disorders, fewer than half covered the 
topic when discussing Autism, gifted and talented, or physical impairments (such as visual, deaf/hard of 
hearing, or mobility)ñareas that most certainly could benefit from RTI.  Even more disconcerting, fewer 
than half of the respondents addressed the RTI model for Pre-K students, even though research supports 
greater success academically for students who are identified and assisted earlier rather than later.   

Conversations on RTI and Teacher Preparation 
(Continued) 

Part Three: What Areas within RTI are Addressed in Courses 
 
 When considering topics covered in teaching the RTI model, our respondents agreed overwhelm-
ingly with all but one of the five key areas. 95.4% emphasize collaboration with general education and the 
use of evidence-based practices.  84.4% cover behavioral and content areas and 87.3% address problem-
solving approaches for planning.  However, only half address the use of standard protocols, perhaps point-
ing to some confusion as to the specifics of RTI (or time constraints and differences within classes).  Asked 
to describe their method of presenting RTI, some respondents said: 
I teach a required course for future general education teachers and special education teachers that introduces 
the characteristics of students with disabilities as well as the history and legal foundation of special educa-
tion.  The course content includes RTI for all areas of disability. 
Collaboration is key.  Unfortunately, the general education teacher prep programs in my school do not 
agree.  They see RTI as only special ed and do not mention it at all.  Orñif they doñthey focus on how to 
move kids into special ed services. 
Shouldnõt we really be looking at every studentõs ôresponse to interventionõ?  Iõm making the leap that at the 
beginning of the instruction, whatever teaching methodology you use, itõs an ôinterventionõ.   

The survey also asked several open-ended questions about the use and presence of RTI in education 
(the questions are followed by representative responses): How is the role of special education teachers changing be-
cause of RTI? It appears that they are becoming more consultants and specialists in the educational settings, 
but may be viewed as paraprofessionals if the administration does not [train] the rest of the educational per-
sonnel.  I feel that RTI is going to reduce the number of referrals that special education teachers will receive.  
The collaboration between general ed and special ed should be strengthen[ed] with RTI. I feel that RTI is 
not just for the PreK-3 students but for all students. 



 

I see the role of special education teachers 
changing, hopefully, to that of collaborative consult-
ant and as an equal educational partner in the regular 
education classroom as a co-teacher with the regular 
education teacher.  This partnership that consists of 
true collaboration promotes synergy to maximize 
learning for ALL students while using the gifts and 
talents of these professionals. 

 
 

What collaboration takes place between special and general 
education in the presentation of RTI? 
 
Very little.  We have co-hosted some external joint 
speakers addressing RTI.  I have consulted in several 
schools that have excellent teams, data collection 
procedures, and the training they need to collaborate.  
My personal research efforts and observations indi-
cate that it is a hit-and-miss interaction.  True col-
laboration appears to be an enigma for teachers in 
many cases.  This should be an ongoing process that 
is planned and deliberate. 
 
Minimal.  General educators are not adopting the 
academic vocabulary, nor are they tying RTI to evi-
dence-based practices.  We have held extensive IRIS 
training with excellent RTI modules, yet [they were] 
ignored by our multiple and single subject teacher 
preparation team. 
 

Reviewing this data in our session jump-started a 
discussion in the group as to what teacher prepara-
tion approaches should be used to develop the skills 
needed to implement RTI efforts.  We also broached 
the topics of whether current CEC knowledge and 
skills reflect what will be needed within an RTI ap-
proach, and what policy, research, and funding initia-
tives are needed to prepare teachers for RTI.  We 
were able to bring in information from several other 
excellent presentations at the TED conference, 
which covered such topics as teaching educators to 
co-teach, using doctoral students with practical ex-
perience to bridge the gap between higher education 
and K-12 schools, and using funding resources such 
as the Race to the Top initiative sponsored by the 
Recovery Act (noted above) to promote RTI use in 
the classroom.  

 

Summary 
 

Further investigation is warranted for studying 
the connection between teacher preparation and use 
of RTI.  Our findings show that much work is still to 
be done within teacher education programs to build 
bridges with our general education colleagues to fos-
ter a collaborative understanding of the wide range of 
abilities and age groups that may be addressed with 
RTI.   
 
     The RTI survey and subsequent discussions have 
led to the following major points: The RTI model is 
an important addition to teacher education programs; 
The RTI model is here to stay because it addresses 
major educational issues in general and special educa-
tion; All teachers need more preparation in imple-
menting the model; and Teachers need more under-
standing in collaborating with their colleagues. 
It seems clear that this is only the beginning in ad-
dressing the potential that RTI offers as we work to 
meet the needs of all children. 
 
 
 
 
 
 
 
 
 
 
 

Resources 
 
CEC. (2007). Position on Response to Intervention 
(RTI): The Unique Role of Special Education and 
Special Educators. 
 
Coleman, M.R., Roth, F., & West, T. (2009). Roadmap 
to Pre-K RTI: Applying Response to Intervention in Preschool 
Settings. New York: National Center for Learning 
Disabilities. 
 
Kirk, Gallagher, Coleman, & Anastasiow. (2009). 
Educating Exceptional Children: 12th Edition. Boston: 
Houghton Mifflin. 
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Washington woke up to a new world order today in the nationõs capital.  With the unexpected win 
of  Republican Scott Brown in Massachusetts to succeed Edward M. Kennedy as Senator from 
Massachusetts, the US Senate has lost its 60 member majority.  With only 59 members in the Sen-
ate, the Democrats will not be able to stop filibusters and moving the health care reform bill to clo-
sure looks virtually impossible.  The political capital of the Obama brand is in question and the 
congressional agenda may be up for grabs.  This unanticipated event will have spill over effect in-
fluencing whether and how education reform may move forward. 
 
 
ESEA Reauthorization 
At this point, advocates are looking to the January 27 State of the Union address to see how much 
air time the President gives to education reform.  If it is presented as a priority, the signal will be to 
move forward on ESEA reauthorization with full speed. On Feb. 1 the President will release his 
FY 2011 budget and it will include key policy components of the reauthorization proposal.  De-
partment of Education staff and staff from the office of Chairman George Miller (D-CA) of the 
Education and Labor Committee have been meeting for months behind the scenes to hammer out 
the details of a reauthorization bill. The full bill will likely be unveiled in late February, early March.  
Chairman Miller is likely to hold hearings and pursue Committee votes in the summer.  Senate ac-
tion will likely come laterñdepending on what happens in the House. 
 
The tenor of the House Committee hearings and markups may not follow the bi-partisanship tenor 
of the enactment of No Child Left Behind in 2001.  The new ranking Republican on the Commit-
tee, Rep. John Kline (R-MN), was not even a member of Congress during the development of  
NCLB.  He has said that he is not committed to testing students in reading and math in grades 
three through eight and again in high school.  He wants to give states maximum latitude.  Indeed, 
one analyst has noted that his role coincides with an opportunity for Republicans to return to their 
òpre-Bushó conservative roots favoring moving decision making back to the states. 
 
 
Key Special Education Issues 
Two key issues related to special education will be challenging for policy makers during reauthori-
zation.  First ð assessing students with disabilities in relation to state standards and second utilizing 
student test scores to determine teacher effectiveness.  Assessment of students with disabilities un-
der NCLB has been challenging since the enactment of the law.  The 2% policy put forward by the 
Bush Administration has been in place as an option for states while they received a grace period 
allowing them to waive up to 20% of students with disabilities from the accountability equation.  
That waiver period is about to end and there is pressure for a new solution to this challenge. 
In terms of teacher effectiveness, the Obama administration has put forward a definition of teacher 
effectiveness holding that an effective teacher will generate one year of student growth in one 
school year as measured by standardized tests and other measures. Applying this definition to spe-
cial education teachers can be tough.  Which teacher gets credit for how much student growth in a 
co-teaching situation?  How do you assess effectiveness of teachers whose students begin the year 
significantly below grade level?  What about teachers of subject areas which are not regularly tested, 
such as social studies? 
 
 
Your Advocacy 
As consideration of education reform moves forward, TED members need to be engaged and vigi-
lant.  Your voice is important in the deliberations.  So stay tuned and stay in touch with your con-
gressional delegations.  And remember:  if you are not at the table, you are probably on the menu!! 

Jane E. West, Ph.D., TEDôs Legislative Liaison January 2010 
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Vice President: Suzanne Robinson, The University of  Kansas 

At KU Suzanneõs work is focused on teacher preparation in special education for K-12 students 
with high incidence disabilities and doctoral student preparation for those who will become 
teacher educators. She has spent over 20 years working with schools, state and regional agencies, 
and professional organizations in school restructuring activities to promote academic achieve-
ment for struggling learners. Suzanneõs expertise focus on collaboration, school restructuring 
through co-teaching and consultation, building responsive student and teacher support struc-
tures, and evidence-based instructional strategies. This work has developed through numerous 
projects funded by the Office of Special Education Programs (OSEP) for teacher preparation of 
special educators and teacher leaders, teacher development within inclusiveschools, and dissemi-
nation of evidence-based practices through the Powerof2 website (www.powerof2.org) and Spe-
cial Connections website (www.specialconnections.ku.edu). She brings these skills -ñand experi-
ences to her leadership role at the KU Center for Research on Learning (CRL) and the Strategic 
Learning Center (a non-profit organization) where she directs national implementation activities 
focused on secondary school literacy and the CRL Content Literacy Continuum. She is currently 
funded by OSEP to develop a new national center on tiered support strategies for writing at the 
secondary school level. Suzanne has been a TED member for more than 25 years. She has served 
on a number of TED and CEC committees. Her interests in teacher quality within both preser-
vice and inservice settings are in keeping with the mission of the Teacher Education Division of 
CEC and she would welcome the opportunity to serve TED members. 
 
 

 

Secretary: Pamela Wolfe,  Pennsylvania State University 

Pam has been a PSU faculty member for 17 years. She received her Ph.D. from the University of 
Virginia and her Masterõs degree from the University of Kansas. She taught students with signifi-
cant disabilities prior to her PSU appointment. Pamõs PSU teaching responsibilities focus on her 
passion for teacher education. She teaches both undergraduate and graduate courses with an em-
phasis on instruction for students with significant disabilities such as autism. Pam takes great 
pride when preservice students tell her that, based on what theyõve learned in her classes, they 
now feel prepared to teach students with significant disabilities and look forward to the opportu-
nity. Her research interests include social validation of instructional strategies, advocacy, and tran-
sition for persons having moderate/severe disabilities. In addition to extensive teacher education 
experience, Pam has served on a number of editorial boards devoted to teacher education such as 
Research and Practice in Severe Disabilities and Teaching Exceptional Children. Currently, she is a member 
of the National Council for the Accreditation of Teacher Education (NCATE) Board of Examin-
ers. Pam believes that, as teacher educators and advocates for the field, TED leaders have the 
responsibility to monitor and, if necessary, work together to change the course of special educa-
tion teacher education and student services. Based on her previous experience and ongoing 
NCATE involvement, Pam is well-qualified to perform the duties of the TED Executive Board 
Treasurer. 



 

 
 
 
Representative to the CEC Representative Assembly: Leah Wasburn-Moses, 
Miami University 
 
Leah received her Ph.D. in 2005 from Michigan State University where she was a University Dis-
tinguished Fellow. She teaches classes in mild/moderate disabilities. Her research interests are in 
teacher education and policy development including alternate routes to licensure. She recently 
published a book with CEC entitled Surviving Graduate Study in Special Education. Leah is a former 
TED Student Representative and she was responsible for reviving the Kaleidoscope sessions at 
both the TED and CEC conferences in 2002.  Currently, she serves on the TED Research Com-
mittee. She serves on the editorial board of Exceptional Children. Leah is committed to the ongoing 
professional development of her preservice students. As a part of this process, Leah enjoys taking 
groups of undergraduate students to the annual CEC conference.  Finally, Leah is also known as 
a proud and dedicated mother and for being a ballerina in her fantasy life. In 2008 she played the 
role of the Mouse King in Miami Valley Ballet Nutcracker in Fairfield, Ohio. Leah looksforward 
to serving in a leadership role at TED. 
 
 
 

 
 
Member-at-Large: continuing Representative to CEC's Professional Knowledge 
& Skills Committee: Judith Winn, University of  Wisconsin-Milwaukee 
 
Judy coordinates the UWM-MPS Internship Program, an alternative route certification partner-
ship between the university and Milwaukee Public Schools. This project has received both federal 
and foundation funding.  At UW-M, Judy teaches courses in literacy, assessment, learning dis-
abilities, and coordinates the Middle Childhood-Early Adolescence program field components. 
She participated in a three-year research study of technology integration in early literacy instruc-
tion in an urban school. She studied the accomplishments and problems of practice of beginning 
special educators and is beginning work co-teaching in a funded project to increase the effective-
ness of general and special education teachers in teaching math to students with disabilities. She 
has published articles and book chapters about beginning special education teachers, literacy, as-
sessment, and development and implementation of standards in teacher education. She has long 
been an active TED member, serving for several years as the co-chairperson of the TED Forum. 
In, 2007, she co-chaired the TED Conference in Milwaukee. Currently she is the TED Member 
at Large: Representative to CECõs Knowledge and Skills subcommittee. In this role, she has led a 
workgroup of TED, AACTE and ATE members in developing standards for the advanced role 
of inclusion specialist. The proposed standards will be sent to TED members in survey form for 
feedback in the near future. She is well prepared to serve as TEDõs Representative to the CEC 
Knowledge and Skills subcommittee during the upcoming term. 
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The purpose of the SSEPC is to: 
 

Identify and address the unique qualities and needs of small 
special education personnel preparation programs. 
Facilitate professional development activities which will en-
hance the knowledge and skills of faculty members in small 
special education personnel preparation programs. 
Promote inter-professional support, collaboration, and linkage 
for the professional growth and improvement of faculty mem-
bers in small special education personnel preparation programs. 
Facilitate and promote cooperation among small special education personnel prepa-
ration programs and Federal, State, and Local Educational Agencies. 
Facilitate support for innovation and development efforts by small special education 
personnel preparation programs. 
Promote and support the policies and activities of the Teacher Education Division 
and The Council for Exceptional Children in all its efforts concerning special educa-
tion personnel preparations. 

 
SSEPC 2010 goals are: 
 

Increase student membership- flyer for students attending TED 
Give student members an opportunity to present at conferences- Big Share, sym-
posium, monograph 
Increase the membership by 5% by 2014 
Connect SSEPC members to TED committees 
Improve communication via list serve, web site and newsletter 
Financial books should be audited every two years 
Call for papers for the Monograph out in 2010 
Assisting with the 2010 conference in St. Louis 
Work collaboratively with TED to identify potential doctoral candidates and send 
it to HECSE 
Connect new SSEPC members to the SSEPC membership via a dinner at the 
TED conference 

 
Board Members 

 
Chair: Joanne Vesay 

Past Chair: Kelly OõNeal-Hixson 
Associate Chair: Evelyn Barese 

Secretary: Patti Powell 
Treasurer: Tracy Garrett 

Membership: Kate Simmons  
Web Site: Patti Whetstone 
Newsletter: Patrice Hallock 

Student Representative: Wendy Hacke 
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         Small Special Education Programs Caucus 
Teacher Education Division, Council for Exceptional Children 

Call for Papers for SSEPC Monograph 
Theme:  Preparing Preservice Teachers for Inclusive Practice 

 
 

The Small Special Education Programs Caucus (SSEPC) is seeking papers for its new 
monograph related to inquiry and prac-
tice of the preparation of preservice 
teachers for inclusive practice.   

The increase in inclusive prac-
tice and changing service delivery mod-
els has had an impact on practice in 
special education.  In response to this 
changing landscape, teacher educators 
have had to revise and restructure their 
programs to prepare undergraduate 
and graduate students to teach in a va-
riety of classroom structures. This monograph will be a collection of current research related to 
preparing teachers for these structures, with a particular emphasis on teacher preparation in small 
college and university programs.   All members of the Teacher Education Division are encour-
aged to contribute papers.  

 
All papers must be submitted electronically in Microsoft Word to Dr.    Michele Kamens 

at mkamens@rider.edu  by the deadline date of August 1, 2010. Early submissions are encour-
aged. All submissions are subject to blind review, and must adhere to the following guidelines in 

order to be considered:ll submissions must follow the 
format of the American Psychological Association 
Publication Manual (6th ed.). Figures accompanying 
the manuscript should be camera-ready. 

 

Papers must use Microsoft Word and be double 
spaced, approximately 15-20 pages, with 11/2  inch 
margins and 12 point Times New Roman font. 

Please submit two electronic copies, one with au-
thor(s) and their professional affiliations on the title 
page and one without author(s) on the title page. 

Submissions should include a letter of transmittal 
providing the name, address, phone and fax numbers, 
and e-mail address of the author to whom communi-
cation about the manuscript should be addressed. 

A 100-150 word abstract summarizing the content 
of the manuscript should follow the title page. 

Manuscripts may be returned to authors for revi-
sion when applicable.  The editors reserve the right to edit papers for space considerations, read-
ability, or other changes that do not affect the meaning of the text. 
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TED Caucus/SIG meetings in Nashville 
    
Diversity Caucus 
        Thursday, April 22 10:00 a.m. - 12:00 p.m. in Ryman Ballroom C 
 
Small Special Education Programs Caucus (SSEPC) 
        Friday, April 23 10:00 a.m. - 12:00 p.m. in Ryman Studio MNO 
 
Paraeducator SIG 
        Friday, April 23 8:00 a.m. - 9:00 a.m. in Ryman Studio C 

 

TED Student News / Kaleidoscope 
  

On behalf of the students of TED, we would like to extend a very warm welcome to the new Jr. 
Student Representatives to the TED Board: Kathryn (KC) Servillo from West Virginia University 
and Nicole Swoszowski from Georgia State University. These talented ladies will be the co-chairs 
for Kaleidoscope for the upcoming year and are open to questions and suggestions on how to 
make it fit with the needs of students. There email addresses are  kcservilio@yahoo.com and 
icain1@student.gsu.edu respectively.  
  
We would also like to thank everyone who presented, reviewed presentations, and/or donated to 
the Kaleidoscope Raffle. It has been referred to as the Mardi Gras of the TED conferences and we 
are so thankful to all those who partook in the program. We look forward to seeing everyone in 
Seattle. 
  
 If you are a student (or faculty member who would like your students to more involved in TED) 
please contact Sara Aronin saronin@mail.ucf.edu or Christy Borders bordercm@ucmail.uc.edu  to 
find out about one of the more than 65 opportunities to get involved. 
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